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Gifted law in Montana

ARM 10.55.804 Gifted & Talented

(1) Districts shall provide educational services to gifted and talented students that 
are commensurate to their needs and foster a positive self image

(2) Each district shall comply with federal and state laws and regulations addressing 
gifted education

(3) Each district shall provide structured support and assistance to teachers in 
identifying and meeting the diverse student needs of gifted and talented 
students, and shall provide a framework* for considering a full range of 
alternatives for addressing student needs.

● Refer to Montana School Accreditation Standards & Procedures Manual Glossary, App H



2e--Twice Exceptional
TAG (Talented & Gifted) in conjunction with CEC (Council for Exceptional Children) 
recognizes the existence of children who have gifts as well as disabilities. 

● Gifts: intellectual, specific academic, creativity, psychosocial/leadership, visual 
arts

● Disability: sensory, physical, behavioral, or in various health, learning or 
attention areas (ADD, ADHD, ODD, Tourette Syndrome, etc)

As it relates to gifted children, access to services with other gifted youngsters must 
be a part of the educational program for 2e students.



Who is gifted?



Who is gifted?

BRIGHT CHILD OR GIFTED LEARNER

Knows the answers Asks the questions

Good memorizer Good guesser

Has good ideas Has wild, silly ideas

Top in the group Beyond the group

6-8 repetitions for mastery 1-2 repetitions for master

Enjoys peers Prefers adults



Asynchronous development

  



Asynchronous development

From NAGC

“...development in which advanced cognitive abilities and 
heightened intensity combine to create inner experiences & 
awareness that are qualitatively different from the norm. This 
asynchrony increases with higher intellectual capacity. The uniqueness of 

the gifted renders them particularly vulnerable and requires modifications 

in parenting, teaching, and counseling in order for them to develop 

optimally.”



Asynchronous development

● a 2-year old fascinated with dinosaurs reads about the extinction of 
them and asks his mother, sobbing, “The scientists don’t know why they 
disappeared. What if we all disappear and there is no explanation for it.”

● a 5-year old, playing with friends near a garden trellis suddenly 

stops and expounds to his friends, “Look, guys! Doesn’t that lattice 

work remind you of a portcullis?”
● a 3rd grader who has a heartfelt conversation with his parents about how a new 

housing development might impact the coyote population and later the same day is 
at a robotics activity and  throws a tantrum because he can’t wait his turn to use 
the most popular robot

● a 6th grader who cries during lunch recess because he read about the injustices 
during the Civil Rights Era before lunch



Profiles of Gifted---Type 1

We see these behaviors…...

Achieves at a high level Avoids risks

Gets good grades Is dependent

Becomes a consumer of knowledge Accepts/conforms

Seeks teacher approval Chooses safe activities

Revised Profiles of the Gifted--Betts & Neihart



Profiles of Gifted---Type 1

Which  are driven by these feelings…..

Boredom Dependency Positive self esteem

Anxiety  Guilt about failure         Seeking extrinsic motivation

Uncertain about future           Self-critical Works for the grade



Profiles of Gifted---Type 1

This person needs…

To see their deficiencies    To be challenged To take risks

Assertiveness skills Autonomy Creativity development

Higher level study skills Self-knowledge/understanding



Profiles of Gifted---Type 1 

How adults & peers perceive this person…

● LOVED by teachers!

● Admired by peers
● Over-estimates their abilities

● Generally loved & accepted by parents

● Will succeed on their own



Profiles of Gifted---Type 1

Home Support

Parents need to let go

● Give them more independence/freedom to make their own 

choices
● Allow the child to be distressed (helicopter moms)
● Affirm the child’s ability to cope with challenges



Profiles of Gifted---Type 1 

School Support

● Subject/grade acceleration--single most researched 
strategy in gifted education. It works. (IOWA Acceleration Scale)

● Activities that push them outside their comfort zone
● In-depth studies
● Mentorships

● Cognitive coaching
● Time with intellectual peers



Social & Emotional Characteristics

Characteristics of gifted children who exhibit in underachievement

● feelings of inferiority
● disruptive behavior
● inability to persevere-->EFFORT
● learned helplessness
● lack of self confidence
● perfectionism-->flipside of underachievement (couch potato or marathon 

runner; very little in between)
● intense frustration



Emotional Intensity
● of feeling - positive feelings, negative feelings, both positive and negative feelings 

together, extremes of emotion, complex emotion that seemingly move from one 
feeling to another over a short time period, identification with the feelings of other 
people, laughing and crying together

● in the body - the body mirrors the emotions and feelings are often expressed as 
bodily symptoms such as tense stomach, sinking heart, blushing, headache, nausea

● inhibition - timidity and shyness
● strong affective memory - emotionally intense children can remember the 

feelings that accompanied an incident and will often relive and 're-feel' them long 
afterward

● fears and anxieties- feelings of guilt, feelings of being out of control
● concerns with death, depressive moods--worries about world/current events
● emotional ties and attachments to others, empathy and concern for others, 

sensitivity in relationships, attachment to animals, difficulty in adjusting to new 
environments, loneliness, conflicts with others over the depth of relationships

● critical self-evaluation and self-judgment, feelings of inadequacy and inferiority



Emotional intensity reflection
Everyone 

I have ever loved 

has told me 

that I am weird, 

that they don't "get" me. 



They said, "how can she be majorly clinically 
depressed at 14 years old when nothing bad has 
ever happened to her?" 

Meanwhile, I was just a child who was boiling inside 
with fear and anger and the desperate sadness that 
goes along with being profoundly alone in a crowd 
with no way of reaching out.



I thought it was my fault. I thought I was broken in my brain, in 
my mind. I wondered how they could say they didn't feel the 
things I felt. I wondered how they could so easily understand 
facts and figures when I explained them but they would look at 
me like an alien when I tried explaining myself to them. 

I wondered what they meant when they said their dreams at 
night were "good" and didn't make them wake up more 
exhausted. I wondered how they could possibly wear tight long 
sleeves and let zippers touch their skin! I physically cringe at the 
thought...



I was alone so I learned how to play the 
game. I learned what everyone expected of 
me as a student and as a human. I met 
their expectations easily and chose to 
devote my precious energy to repressing 
my nature and keeping up appearances 
rather than challenging myself to grow.



Socially 

Social relationships often are negatively impacted by their 
tendency to lose interest with the day-to-day triviality that 
typifies most relationships during childhood. Instead, these 
children would prefer to focus on larger world problems, or 
things that are abstract and complex— most of which is not 
appealing to typical nongifted peers. The result is a 
combination of frustration and avoidance, neither of which 
move toward strong interpersonal relationships. 



What do I do with this child sitting in my 
room?



What do I do with this child sitting in my room?

MORE worksheets on the same topic is NOT an acceptable alternative

● Start where you are comfortable
● Lose the sarcasm
● Ask others for help (parents, librarian, principal, counselor)
● Give up some control--choices are important for (GT) kids
● Tutoring others is not an acceptable alternative
● Educate yourself--read, read, read

○ http://www.hoagiesgifted.org/gifted_101.htm 
○ Teaching for High Potential--NAGC publication with a focus on classroom practice
○ The Social and Emotional Development of Gifted Children: What Do We Know?

● Book list for kids http://www.hoagiesgifted.org/classics.htm 

http://www.hoagiesgifted.org/gifted_101.htm
http://www.hoagiesgifted.org/gifted_101.htm
http://www.hoagiesgifted.org/classics.htm


What do I do with this child sitting in my room?

● Acknowledge who they are
● Ask how they are feeling

○ Craig Beals 
○ https://www.youtube.com/watch?v=8HplGZBS7FY

● Have everyone fill out an “exit

        card”

● Work on the relationship



What do I do with this child sitting in my room?

● Pretest the chapter/concept
○ Determine the level of mastery that is acceptable for you/district

■ Let the student study something they are interested in

● Frees you up from having to come up with the topic

● Gives them accountability--THEY chose this.

○ Bicameral hallucination http://vihart.com/ 

■ Determine what will be acceptable behavior (voice level, out of seat/room, accountability)

■ Determine the outcome/product, if any (PPT, teach a lesson, make a game, write a book)

● Look for resources in your content area
○ Contact the AGATE Board Members with a specific question. We will help search out the answer 

for you. (http://www.mtagate.org/about-us.html). 

○ Go to sessions at conferences that are above your grade level for ideas for acceleration

○ Look at state gifted websites. Check out their sections on “Resources” and see if there are any 

materials you can order

http://vihart.com/
http://www.mtagate.org/about-us.html


What do I do with this child sitting in my room?

● Realize that the first time, it most likely will be “messy” so start small
○ Use something reproducible with an answer key

■ Interact Reading Contracts: http://www.interact-simulations.

com/pdf/INT908EX_BookMountain1.pdf 

■ Alge-cadabra (Ask me for copies. It is out of print.)

■ Sideways Arithmetic from Wayside School by Louis Sachar

■ Bertie Kingore resources http://www.mtagate.

org/uploads/1/1/7/4/11741428/kingoredifferentiation.pdf 

■ Susan Winebrenner Teaching Gifted Kids in the Regular Classroom (elem/middle)

■ Carol Ann Tomlinson Differentiation in Practice, Grades 5-9: A Resource Guide for Differentiating 

Curriculum  (p. 81, Lesson 5 of 8--Jamestown)

■

http://www.interact-simulations.com/pdf/INT908EX_BookMountain1.pdf
http://www.interact-simulations.com/pdf/INT908EX_BookMountain1.pdf
http://www.interact-simulations.com/pdf/INT908EX_BookMountain1.pdf
http://www.mtagate.org/uploads/1/1/7/4/11741428/kingoredifferentiation.pdf
http://www.mtagate.org/uploads/1/1/7/4/11741428/kingoredifferentiation.pdf
http://www.mtagate.org/uploads/1/1/7/4/11741428/kingoredifferentiation.pdf


What do I do with this child sitting in my room?

● Realize that the first time, it most likely will be “messy” so start small-cont
● Look for interesting, creative samples of how people demonstrate understanding

○ Give them a sample of a lesson & have them rewrite it using their topic (Zombie-based Geography http://www.
socialstudies.com/pdf/INT381EX_ZBG-Outbreak.pdf) 
■ Make your own “Vi Hart” video http://web.archive.org/web/20130826091409/http://vihart.

com/doodling/ 
○ Rewrite a famous poem/song using your curriculum topic (think Wierd Al)
○ Choose a classic visual (periodic table of elements) and repurpose it for your topic (helathy foods, cartoons) http:

//www.amazon.com/Cartoon-Periodic-Table-Elements-Poster/dp/B00B5KV8YQ 
○ Here’s the answer; what is the question: The answer is 3; what is the question. The answer is justice; what is the 

question.

●

http://www.socialstudies.com/pdf/INT381EX_ZBG-Outbreak.pdf
http://www.socialstudies.com/pdf/INT381EX_ZBG-Outbreak.pdf
http://www.socialstudies.com/pdf/INT381EX_ZBG-Outbreak.pdf
http://web.archive.org/web/20130826091409/http://vihart.com/doodling/
http://web.archive.org/web/20130826091409/http://vihart.com/doodling/
http://web.archive.org/web/20130826091409/http://vihart.com/doodling/
http://www.amazon.com/Cartoon-Periodic-Table-Elements-Poster/dp/B00B5KV8YQ
http://www.amazon.com/Cartoon-Periodic-Table-Elements-Poster/dp/B00B5KV8YQ
http://www.amazon.com/Cartoon-Periodic-Table-Elements-Poster/dp/B00B5KV8YQ




Multipotentiality & Creativity



Multipotentiality

● Teachers & parents tell students they can be anything
○ Possible interpretation: “I have to do everything and do it perfectly”. 

● One student: Loved science, enjoyed writing in her free time, and spent 
countless hours practicing the piano. But her desire was to become a teacher. 
○ told it would be a waste of her talents

○ told to consider teaching after she had a “real job”

● Potential to lead to depression
○ can’t do it all so I must be failing--must not be working hard enough

○ letting people down who have high expectations of the student

● Ask student what they would like to do
○ Help break it down

○ Help set realistic goals--Ask what they want to be, not what they want to achieve





Creative Traits

● asks many questions, often challenging the authority (teacher/text)
● humor (they get your jokes/puns), playfulness; wild, silly ideas
● bored with recitation & memorization of facts; prefers talking about ideas & problems
● energetic

● prefer to work alone
● goof off yet test well

● strong beliefs that they hold on to and are not shy about expressing aloud
● if they are “into” a project, they demonstrate an unusual capacity for originality and 

concentration





What if being yourself means…..

● you have difficulty soothing your mind so you can sleep? (Psychomotor)
● your senses overwhelm you so you cannot focus (Sensual)--have to cut the 

labels out of shirts; you hear bright lights; being awed by a beautiful sunset to 
the point of crying; remembering people as shapes & colors, not faces (The 
Voice)

● that you use a lot of metaphors when you speak; you have 

difficulty “coming out of your dreams” (Imaginational)
● you are passionate in friendships and feel betrayed when that person 

doesn’t play with you, text you, or call you as often (Emotional). This can 
lead to depression.

● you love brain teasers, complex reasoning, cognitive games (Intellectual)

Dabrowski’s Over-exciteabilities





So many things. So many things I learned about myself. It makes me 
radically determined to catch this in my future students. 

I will admit that I am angry that I didn't get the proper help as a student. 
I feel cheated, robbed. I lost my abilities. I lost my "spark", the one that 
made me just magically know everything. I was overwhelmed and 
smothered by mountains of insecurity and doubt. I don't want that to 
happen to other children. No one should live feeling like they are alone. 
Loneliness leads to emptiness, and emptiness is an incredibly 
dangerous weapon you can use against yourself. I won't stand to see 
young lives taken over by what almost killed me. I will SEE my students 
and I will save them from themselves.



Thank you so much, from the bottom of my strange heart, for 
allowing me the opportunity to discover so much about gifted 
students and, in doing so, discover so much about myself. I know 
my explanation was long-winded and really intense. But what can 
I say? I am WEIRD. And that's ok.

With remarkable sincerity,






