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²Ŝ ƻŦǘŜƴ ǘƘƛƴƪ ƻŦ άŎƭŀǎǎǊƻƻƳ ƳŀƴŀƎŜƳŜƴǘέ ŀǎ ŀ 
ǎȅƴƻƴȅƳ ŦƻǊ άŎƻƴǘǊƻƭΦέ

We think , then, of the teacher as the person who
must ensure that students stay quiet and still.

!ŎŎƻƳǇƭƛǎƘƛƴƎ ǘƘŀǘ ǊŜǉǳƛǊŜǎ ǘƘŀǘ ǘƘŜ ǘŜŀŎƘŜǊΩǎ ǿƛƭƭ 
supersede that of the studentτa battle of wills.

A baseline assumption of such an approach is 
the unreliability of young learners.

A Different Approach Isé

Askingé
òWhat do children need?ó
òHow can we work together to create a
classroom that meets those needs?ó

What Children Need

ÅAcceptance
ÅUnderstanding
ÅRespect
ÅBelonging
ÅEvidence of contribution
ÅChallenge
ÅSupport



Copyright 2009 Carol Tomlinson 2

John Dewey
Experience and Education

The ultimate aim of 
education is creation of 

the power of self- control .

When we manage students

éthe more we òmanageó studentsõ 
behavior and try to make them do 
what we say, the more difficult it 
is for them to become morally 
sophisticated people who think for 
themselves and care about others.

Alfie Kohn

The greatest sign of 

success for a 

teacheré

Is to be able to say,

ñThe children are 

now working as if I 

did not exist.ò

-Maria Montessori



Copyright 2009 Carol Tomlinson 3

An analysis of 100 studies on 

classroom management revealed that

the quality of student -teacher relationships 

is the most important factor 

in all aspects of classroom management.

Marzano, R. (2003). Classroom Management that Works. Alexandria, VA: ASCD.

Å  Dysfunctional learning environments--characterized by  constant 

struggle to maintain order that overshadows attention to academic work. In 

such environments, relatively little sustained  academic work takes place.

Å Adequate learning environments--characterized by a basic level 

of  control by the teacher, but with a continuing struggle over order. 

Some academic work takes place, but distractions are frequent.

Å  Orderly learning environments--characterized by effective 

management of academic work.

Å Orderly, restrictive learning environment--found in  smoothly 

run, highly structured classrooms, with tightly managed routines 

and a relatively narrow range of instructional strategies.

Kinds of Learning Environments

Å Orderly, enabling environments--found smoothly run classrooms, 

with an often looser (though not loose) structure, and a wider range of 

routines and instructional strategies in evidence.  These classrooms 

were most likely to focus on meaning and understanding. 
Relevant Research for School Decisions Å Academic Challenge for the children of Poverty

Educational Research Service, Arlington, VA. p. 11

RELATIONSHIP BETWEEN TWO ABILITIES

No. 1: Teachersô ability to manage a set of complex

activities in the classroom

No. 2: Teachersô ability to teach intellectually

challenging material

Because the novel tasks required for problem solving are more

difficult to manage than the routine tasks associated with rote

learning, lack of knowledge about how to manage an inquiry-

oriented classroom can lead teachers to  turn to passive tactics

that dumb down the curriculum (Carter and Doyle, 1987).

Preparing Teachers for a Changing World What -- Teachers Should Learn and Be Able To Do

by Darling-Hammond & Bransford Å Jossey-Bass Å p.331
(1 of 2)
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RELATIONSHIP BETWEEN TWO ABILITIES

No. 1: Teachersô ability to manage a set of complex

activities in the classroom

No. 2: Teachersô ability to teach intellectually

challenging material

In a recent study of four high schools, McNeil (2003) confirms 

that intellectual expectations can be lowered when teachers 

ñteach defensively,ò choosing methods of presentation and 

evaluation that simplify content and reduce demands on students 

in return for classroom order and minimal student compliance 

on assignments.

Preparing Teachers for a Changing World What -- Teachers Should Learn and Be Able To Do

by Darling-Hammond & Bransford Å Jossey-Bass Å p.331
(2 of 2)

Some Hot Spots in a DI Classroom

Discuss/list with your group what you see
as the key hot spots in managing or
leading a differentiated classroom.

Getting into groups Early finishers

Giving directions Curbing noise

Stray movement Re-arranging furniture

Stopping and starting Keeping track of  work

òRagged timeó Grading daily tasks

On-task behavior Keeping up with papers

Finishing up and moving on

Effective group work

Some Hot Spots in the DI Classroom
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What am I really trying
to accomplish with 
classroom management
or leadership?

With regard to 
tƭŀƴƴƛƴƎ ŦƻǊ ŀ 5ƛŦŦŜǊŜƴǘƛŀǘŜŘ /ƭŀǎǎǊƻƻƳ ΧΧΧΧΦ 

Some Practical Considerations

ÅWork from a Philosophy --& Share it with the 
Kids (Build it Together!)
ÅEstablish & Practice Routines
ÅStay Aware, Stay Organized
ÅConsider ñHome Baseò Seats
ÅEstablish Start-up and Wrap-up Procedures
ÅTeach Students to Work for Quality
ÅDe-brief & troubleshoot with Kids

ÅMake them Partners in Creating a Classroom
that Works for Everyone

Tomlinson, The Differentiated Classroom



Copyright 2009 Carol Tomlinson 6

.

Preparing Teachers for a Changing World What -- Teachers Should Learn and Be 

Able To Do by Darling-Hammond & Bransford Å By Jossey-Bass Å p 279    (2 of 2)

If students have learned

to work independently and in

groups, then teacher time

can be used efficiently to 

assist

individual students at just

those points where a student

is stuck.

How do I ensure that
groups are productive?
That they are working for
each student?  That 
they are flexible?

ÇStudents understand the task goals.

ÇStudents understand whatôs expected of individuals to make the  group

work well.

ÇThe task matches the goals (leads students to what they should know,

understand, and be able to do).

ÇMost kids should find the task interesting.

ÇThe task requires an important contribution from each group

ÇThe task is likely to be demanding of the group and its members.

ÇThe task requires genuine collaboration to achieve shared understanding.

ÇThe timelines are brisk (but not rigid).

Ç Individuals are accountable for their own understanding of all facets of 

the task.

ÇThereôs a ñway outò for students who are not succeeding with the group. 

ÇThere is opportunity for teacher or peer coaching and in-process quality

checks.

ÇStudents understand what to do when they complete their work at a high 

level of quality.

Tomlinson Å 2000
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TALKING CHIPS
Each student gets a certain number of chips (e.g., 3)

1 chip = 1 turn (to talk, to contribute, to write)

The group leader or teacher monitors the discussion or 

task and redistributes chips according to predetermined 

rules or guidelines.

Rules for Group Discussion

1. One person speaks at a time.

2. Surrender a chip at the beginning of your turn. You lose a chip if you 
speak out of turn.

3. Address other discussion members directly -- not in the third person 
(e.g., òRob, I respectfully disagree with your point,ó not òI donõt 
agree with what Rob said.ó)

4. Tangents are okay, but begin by making a connection to the current 
focus of the discussion, or to an earlier focus.

Giving Directions for Groupwork 

Å If the whole class is doing the same activity then give the 
directions to the whole group.

ÅDo not give multiple task directions to the whole class.
ÅFor small group work, tape directions so students can 

listen to them repeatedly.
ÅUse task cards to give directions to small groups.
ÅGive directions to a group member the day before.
ÅA general rule is that once the teacher has given directions 
ǘƘŜ ǎǘǳŘŜƴǘǎ ŎŀƴΩǘ ƛƴǘŜǊǊǳǇǘ ǿƘƛƭŜ ƘŜκǎƘŜ ƛǎ ǿƻǊƪƛƴƎ ǿƛǘƘ ŀ 
small group.
ïά!ǎƪ aŜέ ±ƛǎƻǊǎ
ïExpert of the Day
ïConsultants
ïKeeper of the Book

Assigning Groups

ÅClothes pins with student names to assign 
them to a particular task

ÅColor code children to certain groups (a 
transparency with student names in color 
works well)

ÅPre-assigned groups

ÅBe sure to include groups by readiness, 
interest, learning profile, by student 
choice, teacher choice, random, 
homogeneous and heterogeneous
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From the classroom of Eve Carlson, Lincoln Elementary School, Evanston (IL)

Michael

Heidi

Catherine Regan

Gwen

Tonya

Chris

Katie

EricTim

Amy Steven

Chloe

Stephanie

Jimmy

Computer       Invitations           Skills            Teacher

Flexible Grouping Chart

Jane

Date: __________________
Monday, Feb 2

Velcro/Sticky tackbƻǘŜΥ ¢Ƙƛǎ ǘŜŀŎƘŜǊ ǳǎŜŘ ǘƘŜ ǘŜǊƳ άƛƴǾƛǘŀǘƛƻƴǎέ 
for permanent folders inside of which 

she gave students assignments based on 
readiness, interest, or learning style

Pre-Assigned ñStandingò Groups

11 OôClock Groups

2 OôClock Groups1 OôClock Groups

Interest/Strength- Mixed Readiness

Pairs Quads

Interest/Strength- Student - Selected

Based Triads

Quads
Tomlinson - 03

Grouping By The Clock

10 OôClock Groups
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Pre-Assigned ñStandingò Groups

Text Teams

Synthesis Squads

Teacher Talkers

Think Tanks

Dip Sticks

Peer Partners

Similar Readiness

Reading Pairs

Mixed Readiness

Writing Generator

Groups of 4 or 5

Sets of 4 with visual, 

performance, writing, 

metaphorical (etc.) 

preferences

Groups of six with varied 

profiles used by teacher 

to do ñdip stickò, cross-

section checks of 

progress, understanding

Groups of 5-7 with 

similar learning needs 

with whom the teacher 

will meet to extend and 

support growth

Student selected 

Groups 3 or 4

I am writing my rough draft. I am meeting with my Peer Review 

Partner.

I am ready for a conference with the 

Editor; in the meantime, I will work on an 

Anchor Activity.

Nick

Tony

Roya

Susan

Jessie
Juan

Mason

JenMandy

Reynaldo

Kevin

Shante Liz

Tim

Josh
Andy

Emma

Kori
Matt

Kelsey
Kyle

Kate
Steven

Paige

I am working in the publishing stage.

I am working with my oral dialogue I am working with vocabulary.

I am working on my culture project

Nick

Tony

Roya

Susan

Jessie

Juan

Mason

JenMandy

Reynaldo

Kevin

Shante Liz

Tim

Josh
Andy

Emma

Kori
Matt

Kelsey
Kyle

Kate
Steven

Paige

I am working with my teacher 

choice assignment
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I am working on the problem of 

the day.

I am doing homework checkers.

I am doing computer math.

Nick

Tony

Roya
Susan

Jessie
Juan

Mason

Jen

Mandy

Reynaldo

Kevin

Shante Liz

Tim

Josh
Andy

Emma

Kori
Matt

Kelsey
Kyle

Kate
Steven

Paige

I am working at the math station.

I am working at Lab #1. I am working on Lab #2

I am ready for a conference with the 

teacher; in the meantime, I will work on 

an Anchor Activity.

Nick

Tony

Roya

Susan

Jessie
Juan

Mason

Jen

Mandy

Reynaldo

Kevin

Shante Liz

Tim

Josh
Andy

Emma

Kori
Matt

Kelsey
Kyle

KateSteven

Paige

I am working on my lab report.

From the classroom of Djuna Coe, Dewey Elementary School, Evanston, IL



Copyright 2009 Carol Tomlinson 11

How do students get
help when the teacher
is off -limits?
How do I know which
students to go to when
I am circulating in the
room?

If students are stuck about what to do next 
ǿƘŜƴ ȅƻǳΩǊŜ ǿƛǘƘ ŀ ƎǊƻǳǇΧ

Å They should first try hard to 
RECALL what you said.

Å If that doesnõt work, they should 
close their eyes, see you talking, 
use good practical intelligence, and 
IMAGINE logically what the 
directions would have been for the 
task.

Å If that doesnõt help, they can 
CHECK with a classmate (someone 
at their table or nearby doing the 
same task).  This should be done 
in a whisper.

Å If that doesnõt work, go to a 
designated òEXPERT of the dayó 
who has the skills necessary to 
provide guidance.  The òEXPERTó 
should continue with his work, 
stopping only long enough to help 
someone who is genuinely stuck. 
(Tomlinson, 1999, p. 102)

If all else fails, begin with an anchor activity until the teacher can get to you.

Green = Weôre working fine!

Yellow = We need you over 

here, but we can continue 

working!

Red = S.O.S. We need 

you here right now, weôre 

stuck!

Upside down during task

Right-side up when finished

COLORED CUPS FOR MANAGING GROUPS

You can post a sign like this in the room to teach students how to 

use the system.

Place cups on desks prior to the start of the period to ñsignalò 

students that they will be doing group work.
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Sign Me Up!

The use of posters and signs can work as 

cues to youngsters as well as promote 

independence!

#1

Haiku Poetry
A Japanese verse in three lines.  

Line one has 5 syllables, line two has 7 syllables, and line three has 5 

syllables.  

The 17 syllables are a compressed form which is a composition in 

praise of nature.  

Many original books of haiku verse in Japanese are illustrated 

gracefully in pen and ink sketches which capture the simple moment 
in nature.  

There is a rhythmic difference between Japanese and English, 

therefore much is lost in the translationé

Old Crow in command

Always foraging for food

On his daily route

A color riot
Lilac bush bursts into bloom
A splash of flowers

Ink black night cover
A wrapper of soft silence
Our way lit with stars

Water slaps the shore
Against the white crystal sand
Under a hot sun


